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Xypaanryi

bun sHdxXyy cynanraaHbl XYpa3HI cypryynuidH emHex HacHbl (COH) xyyxauiin
alICBIH MDAPAIMIK, YT MDIIIPIMXK TOpPeX OOJICOH MIANTTaaHBIT SHTUNWH UYOIeeTIH
Oalimmaap WIPYY/DK, TYYHHHT WYY aloyIrydrnp Oyypyylax OOJOMMKHIT
OypayyI3xaa aHxaapraa xaHayyJcat oM. Tyc cynmanraann COH XyyxauiiH aiaceIr
YH2I19X 30puiiroop 5 6onon 6 HacHbl 110 xyyxauidr “baiiiun gaxp aigac” TecTIdp
YHAI3B. Y YHA33C aliICBIH TYBUIMH ©HA6P WIHBPCIH 10 XyyXIUUT TYYBIPJISH aBY HUUT
3 capblH Xyranaasj aiJicer Oyypyysax 3JICOH CITIIII 3acibIH XOTOIOOPUIT TyXaiH
XYYXAUHH OHIUIOIT TOXUPYYJIaH X3PATIYK Yp AYHT XYYXIAHKUH anmnepueniuiiH TecT
(B.Tysia opuyysraap: Children's Apperception Test, CAT) aprasyiirasp yHamx, T00 6a
YaHapblH aHAJIM3 XWI3. ['ypBaH capblH XyramaaHj] CyJajiraaHja XamparicaH
XYYXIYYAMHH alJICBIH TYBIIUH TOJI0PXO0H XaMxk33H (16.6%-66.6%) Oyypcan Gereen
nyHmkaap 47.5% OyypcaH y3yyadaTToi Oalina. XerenbepT xamparicaHsl Japaa 2
XYYXIUHH aliICBIH TYBITUH X3BUWH X3MKIITIH OOJDK 3aH YIIHITH OJIOH 3epar Oaiinan
WIIPCAH IOM.

Tyaxyyp yr: AHanutuk caTtran 3acan - KopoHa Bupyc - Yprnaruita caTran 3acain -
CoOTr2UiH XOIOITO0H + DIHATIIWIT

Yauptraiu

XYYXIUIH aik TYTLIMXUHH MOH YaHap, TYYHUH IAITTaaHbl Tajgaap OJOH Cy1Jaadnl
cynairaa XuicaH 0eree] 3H3 Hb HAT Tajlaac HAC 3YWH OHIJIOTTOH, HOTOe Tajaac Typ
3yYpbIH OIMHXXT3W OOJOXBIT TOrTOOCOH Oaimar (Msrmap, 2019, x.73). Xoauitrsp
aiinac 001 XyHHI aMbJ Y/I9X HHCTUKTAH X0I000TOH, XYH[ Oaiix ECTOH Cyyph cOTrAI
XOJIIONTUIH HAT OOJIOBY XOBUIH XOMIKIIHIIC XITIPBII XYHHM OHe, CITIAI, 3aH YHII
ceper Heneemii (bambacypan, 2007, x.98). Tyxaitndan aliCkIH coper HeIeeyol
JlaaM)KHpCcaH TOXMOJJONA XYYXIUMH Cypax YHJI akwinaraa, XyyXdA 3LAT dXUHH
Xapuilaa, OPUMHTOUT00 XapuIllaxX Xapuinaa, HHUTMUAH UIDBX, TYYT9p 4 Oapaxryi
XYYXIUHH COTIALUUNH 3pYYJ MIHARI cepreep Heyeenner OaifHa. “AMICBIH XOp
YPIIUT Malll OJIOH SIH3, TYYH33C YYIITIH Taaryd eepuienTyys XYYXAUHH COTIILUUIH
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Oyxuii 5 Tamyymam Xamaapanrtail”’ TOATHHT COTIAIT 3YAY 3PASMTII  OHIUIOH
TOMIRTIRCIP Oaitna (epbateix, 1999, x.133).

XYYXIUHH aiAchIl CyMJIaxblH 33P3rL3 aWJICBIH YJIMAaac YYCCOH COTIAN 3YHH
OOPXIIBATINH aCyyAIBIT MIAWABIPIIXI YPIAAruitH OyTI/Id Vi akuiuiaraa, 3ypar,
Oapuma, TOTJIOOM 33Pradc TajHa COTIIL 3aCibIH 30BIOTOOHHN TYyCrall apryyabir
OpYHMH Ye/ 6pTeH X3P3ridX OOJICHBI HAT Hb BJICOH CITIAL 3aCIIbIH apra oM.

DJCOH CATIAI 3aciblH apreIr O0NOBCPYyK XerkyyicoH Jopa Kamsduitn xyy
Maptuan  Kampd:  “Oncsn TormooMerH  apra (sandplay — therapy) — 6o Har
Tajaapaa cITIAJI 3acall, Heree Tajlaapaa eepUHTree TaHWH M3JPX apra oM. JH? apra
Hb TYPBaH 06p YHIACTAI 0eree] 33K MaaHb YYHUUT HATOH OYXd1 OONTOH HATTTIK
qJajcaH. Daranp Hb: FOHTHITH aHATUTHK COTTAI cynyan, Mapraper
Jloaudensauiin “EpteHIl Oaiiryynax apra” 00yioH JIOpHBIH CITIIIA) FOM X3M33H
Togopxoitncon Oaimar (Dora, 2000, x.28). 3oxuoru eepuiiH aprazyir: yxaMmcapryiu
aXp acyylan Hb XamraalarjicaH Xs3raapiaraMan OpYMH7 Oaifraa »XYXHUT IIUT
TOTJIOTAOXK D3X3JJIT. 36pUWIO0H Hb JOTOOJ EpTOHIeec rafaaa epTeHI pyY
IIMJDKWH, HYIPHI Xapargaxyii OoJoX SHAIXYY YpaH 36THONT TOTJIOOM Hb
XYYXIUHH yxaMcap OOJIOH COTTAN 3YHH IWHAMHUK Oaljany Heleelaer X3Md33H
taitmbGapnacan Gaiimar (Dora, 2000, x.31).

“lOnruiin 37C3H 3acal Hb XyBb XYHHUI ©0pee eepHiiree aHaraax TOPOIXUNH HOOI
0O0JIONIIO0T HIPBXKYYIDK Or/IeT yupaac maamws Oue maax OO0JOMKHUAT OYpAYYIAdT.
Witm ydpaac 37C3H 3acall Hb ©0Pee e0pHHUree 3aK KOJI0O0I0X, HOXION OaimiIbr
XsHaX Oaliraaraa M3Ip3X MAIAPAIMKHUT Yiurawryyiaaraun tepyyimr (Hosak, 2018,
X.273)” ToarMir SH® apra TEXHUKAWH OHON-apra 3yHH TaiadapT OHIPIOH
TAOMIITIINKII.

XYYXA3 Y3YY/IDX COTIA 3YWH YVIITYWITIH] IIyY]] 3aaBapiiaX, 3aXUpaH HOJIOeIeX
(aBropuTap) apraac 3aWICXHIDK TYYHHH HYeJI66T COHTOJT, WTIDI, HIIBXI]T
TYJITYypJlaH XaMTapd aXWuIaX OOJOMXKHHUT onroxk Oaidjgar Hb yr aprbl’ TOJUIOH
XIPATINX HAT YHIRCIAI 001100, buHnii cyjanraansl 30puiro 5-6 HaCHBI XYYXIIUHH
aiiicer OyypyyJaxaj 3JICOH CITIAI] 3aClIbIH aprbil’ XOPATIH YpP IYHI IIWHXKHUITID
XHUUX3]] OPLUIMHO.

CynanraaHel apra 3y

bun sH3XYY cyganraar 3 ye matTail siByysicaH. OxHul marasa 2022 oHsl 1-p capeiH
12-861 epeec 3-p capbiH 10 XypTan XyraraaHj, HUUCIDIHWH 16-p IRIRPIATURH
Homr canbapein 20 (18%) xyyxan, 16-p mwppmeruiin 21 (19%) xyyxaa, 16-p
mIpmeruiiH Tes canbapein 36 (32.7%) xyyxsn, YUmHraamit nyypruitn 37-p
PIPpIruiH 03:1tran oyaruiid 20 (18%) Xyyxaa, Jet p1ppiaruiin 031Trai OyIruiH
15 (13.6%) xyyxom, 5-6 nHacraii mmiit 110 xyyxmpac “baimumH maxep aigac”
aprawiaibr aBd yp AYHT OojoBcpyynas (3ypar 1).

OHaxyy aprawiansir anx A.M.3axapoB “Ymaan OadmmH-Xap OaWIIMH” HIPISP
30XHOCOH 0a yyHUWil napaa catran cymnaad M.A.IlandumoBa 3HIXYY aprawiaibir
mHYYWDK “‘baiimmH naxe ainac” xamMasH HIpa2x9) (Iumosa, 2007, x. 79-80).

VYT aprawiajisIr HAT 00JI0H OYJIAT XYYXA3A X3pariaxk Oongor. Huitt 29 Tepnuiin aiinac
Oaiix Oereem XYYXAYYA ©OpCIWUH apjar aimcaa xap OaWImuHA, XapwH aimarryi
alICHIT yiaaH OaWmmuHA XUUIAT. Yp IYHT VHOIXAD Xap OalllMH 1axb aljachir
TyXallH XYYXIHUHH Hac XYHCT3H Xapraia3yysaH TOOLHO.
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3ypar 1
Cynanraassl TYYB3p aBcaH Oaiinain

10 XYYXAMII COHIOH aBY
cyjajraaHbl eMHe 0a Japaa
peTect aBaB (XSHAJITHIH
Oyior)

) 1 Xyyxauitr rapaaruiin
aTHbI Oaiiryysuiaran

YUTITYYJICOH

AWICBIH TYBIIMH
eHzep 62
“—

6 XyyxaJ xetenbept
XaMparaaxpir
30BILIOOPCOH

(typruminTeiH Gyiar)

AWJCBIH TYBIIMH
X3BHiH 48

S ——

TyyBap: 5-6 HacHbI
110 xyyxon

5 Xyyxa1 cyznanraar
YPIaJLKITYYIICOH

—_— r
Corran 3yiH

4 XYYX3]1 Cy/lanraaHbl Huiit 9 XyyXxoa cynanraar
30BJIOTOOH]I MPCOH IIANTYYPT TIHICOH YPIDKYYII9B
XYYXAYYA (TyprumirTei Gyiar) (rypumnhin Gysor)
S \

Cynanraanel AapaaruiiH matana “‘ballmH gaxp aiimac” aprawinanaap alJICchiH
TYBIIMH OHIOP WIIPCOH XYYXIAYYAMHH SIPT 3X3] 3JCOH 3aciblH XOTeI0epT
Xamparjax caHall TaBbCHBI Jaryy CyjAajiraaHbl MANryypT HuUincsH 10 xyyxauir
COHTOoCcOH 000BY | XYyXd1 Cynmanraar maaml YPraJpKIyyiIdX OONOMXKIYH Oaifmanm
WISPCOH TyN JapaardifH MIaTHBI Oalryyiiaraj YHrIyyIDK, YIICOH 9 XyyXauir
2022.02.20 empeec 2022.05.20 xypTda HUHT 3 capblH XyramaaHja 3JICOH COTIIII
3acheiH “IIumpT 251c” X0TONMOOPT XaMpyyliaH Yp AYHI aHaIN3 XUHB. DHD MIaTaHA
XYYXIUHH aiIChIH TYBIIMH [IanTraaH Hexuenwir toapyynaxmaa Children’s
apperception test “C.A.T”-uiir amurias (bemnak & bemnak, 2012, x.1).

OHAXYY TECT Hb CTAaHAAPT 6JI06TUMHT XYPTIH TYyCrax SBUAJA WIP3X XYBUNH sIraaHbl
JUHAMUKUIT TOJOPXOWIOX 3aMaap Ore XYHUHT Cyy1aX MPOeKTHB OYyI0y anmnepLenTuB
aprawiai oM. C.A.T. -bIH X3p3ITI3TAXYYH aMbTIBIT STH3 OYPUIH HOXLOII TyPC3IICIH
apBaH 3yparraac Oypauar. Tect Hb 3-10 HAaCHBI 3PArTIH 3MAIITIU aNb Y XYYXIUHT
CylulaxaZy TOXUPOMXKTOH. TOOH Y3YYJIDNITII IIWIDKYYJIIXAdD CYyAIyyjard XyyxdX
3YHPII37 HUIIDMKUIH apraap ereraceH 3ypraHj YYC3X 3€par ceper Teceesuieep
X3MKC3H (3ypar 2).

3ypar 2
Cynanraa siByyJicaH ye maT

N N N N N R NN

"BaiiiuH 1axe 10 xyyxiis TecTuitd yp XeTenbep Yp ayHr
aiinac" apraap TYYByayp 9P JYHJ YHASCIIDH XIPATKYYJICOH XSTHAJITBIH
alJICBIH "CAT" "IugT 25c" Yp AYHT Gy
TeCcT o
TYBLIHHT apax XOTOI0OPUIT XaphlyylIaH XapbLyyJIanT
YHOIDX XIPITKYYIIX YHOIIDX XHUHX

Cypnanraanbl TypaB JAaxb IIaTaHA 3JICOH COTIAI 3aciblH XOTen0epT XamparicaH
XYYXAYYAUHH Yp AYHT XsAHanThIH OyiaruitH 10 XyyXauidH alAchblH TYBIIMHTIU
XapbIYYJalIT XUK TOO 62 YaHAPBIH aHAJTU3 XHIHIID).
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Cynanraanbl IYH

“batiwun daxe atidac” atioac apeaap atoCblH MYSWUHE YHIIX CYyOaIead.
Cynanraann xamparacan 110 xyyxmouitn 71 (64.5%) vb 3parmi, 39 (35.5%) Hb
SMOATTHH, HacHBI XyBBA 85 (77.3%) ub 5 HacTait, 25(22.7%) Hb 6 HacTaii OaifB. DIra3p
110 xyyxmac 62 xyyxan (56.4%) aiimac wmapcan 6a 48 (43.6%) Hb X3BHIH
y3yymnrmi 6aiiB. Huiit 110 xyyxauiin 37 Hb 5 HacTail sparmii xyyxaa, 31 Hb
SMAITIN Xyyxaa OakicaH 007 6 HacTai SMdIrm i xyyxsa 10, sparmi xyyxsa 32
OaiicaH. DAr?dp XYYXAYYAIIC 5 HACTAl SMAITTIN XYYXIyyauiH 64.5% Hb aiinceH
TYBIIMH XaMTHAH OHA6pP WIIPCOH 0a 6 HacTall 3parTdi XYYyXIAyyA XaMruidH Oara
aiimac mimpcesH OaiiHa (3ypar 3).

3ypar 3
Cynanraasj OpoiLoryAblH HaC XYHCHIT ali/ICBIH TYBIIUHTAH XaphIlyyJcaH
Y3YYIIDIIT

6 HacTaii oparTait 59.40% 40.60%
6 HACTail SMATTIH 40.00% 60.00%
S HacTaii oparTait 37.80% 62.20%
5 HaACTaii SMATTIH 35.50% 64.50%
0.00% 20.00% 40.00% 60.00% 80.00% 100.00% 120.00%
5 HacTai HMATTIN 5 HacTai 3pArTH 6 HACTai HMAITTIH 6 HacTaii 3parmi
‘ XoBuitH 35.50% 37.80% 40.00% 59.40%
‘ Ounnep 64.50% 62.20% 60.00% 40.60%

X3BUIH Ouuep

Cypanraasj Opoiiord XyyxayyJIuidH XaMIuiiH eHJIep Hb 76 Oywy HsSH Oakrepw,
XaJIJ[Bap aBaxaac aix aijac, yyHu# napaa 69 Oyroy xapaHxyiiH aiiiac, 64 0yroy cyHC
4eTrep 30MOMHOOC aiix aijgac opx Oaie. 2017 oHbI Oara HaCHBI XYYXJIUHH alChIH
cyaanraaHsl JYHTAU Xapbllyyliaxaa HSH O0akTepu, XalaBap aBax OOJIOH YXJI3C alx
aiilac ©CCoH y3YY/IITTIH Oaiimaa (3ypar 4) .
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3ypar 4

Cynanraasj OpoNoryI0/ HIIPCIH ali/IChIH TOPO

Dooie ac6on aasaacaa

Tan

Yumaxvin omno

Ve

T'ynuit atioac

Llyypea, yep, 2azap xednream \ 6aiizanuin 2amuue \

18
20
22
23
24
26

Opeon manbai, 2yoamoic 32
Donomuiin uanea yy 4ums 37
Xap oaporc 3yyonasx 39
Omu 39
Bsoonm 40
Mawun, oneoy, eanm mapae \mosepuiin xapaecan \ 42
Tanyaap ynoox 43
Yono, noxot, baaseati, mozoti \ amemnaac \ 45
Topon mepoecodutin xXam nze yxox 47
Tan myumsp 48
Tanuxeyit xyn 49
Bazuyynorec, wuimeyynsx 50
Iyc eapax 50
Onoop 51
Haiin 52
Maiipanm, xanonaza, 039psm 53
JKuowcuz epoe, sicopnon, Oyypan xynmaii aemobyc 56
Yxox 56
3yy mapua 63
Lpysnzem xoypox 64
Maneac, cync, womaop, somou 66
Xapanxyii 69
Han 6axkmepu, xanoeap asax 76

OHAXYY CyJlanraa Hb ST KOBHJBIH X6J XOPHOHBI AapaaxaH XUHTJCOH Tyl XYYXAYYA
3yparT, XdBIAJ M3IP3JUIMHH X3PATCI33p aBCaH 646p TYTMBIH KOBHJABIH XaJABap
aBcaH TOO M3J133, CypTall yXyyJIraac YY9H HH OaKTepuTai X0000TOH aiijac yyCcoaH
Hb Xaparjax OaiiB. YYH93C YYASH 3YY TapHa, YXJIdC alX ainac KOBHIOOC ©MHOX
YEMIHXTAH XaphIlyyinaxana 3 JaXuH 6CCOH Y3YYIRATTIH Oaiinaa.

Xycnart 1
Cyniyynardaa WIBPCIH aiJICBIH TOPeJ XOOPOHIBIH XapHILaH XaMaapibIl TOOLICOH
Oaiinan

Atinac Xamaapan  Aiinac
Masnrac, 30M0H, cyHe, yetrep  0.52 AaB rcBa1 39K
Xap mapcan 3yya  0.58 VYHTaxaac eMHe
Opren tanbaii  0.53/0.74 Tan/Ospear

3yy rapua  0.50/0.58 DOwmu / Hsu 6akTep, BUpYC, XanaBap
Lyc rapax 0.60/0.53 3yy Tapua / Hsau 6akTep, BUpYC, XanaBap

Yanra gyy unm3d 0.61/0.55 Tanuaapaa yiamx / XKukur epee, mudt /

/0.58 lan
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DHoxyy xycnaemao xamaapnoin kodpguyuenm (1) > 0.5 ymea Oyxuti moon y3yyasimyyouiie
opyynaazyii 601HO.

AMICHIH XOOPOH/IBIH XaMaapJIbir' aBd Y3831 (XycHorT 1)
1. Manrac cyHC 4eTrepeec aigar Xxyyxa/ aaB 00JIOH 33K33¢, 3arHyyJiaxaac amx
amacram;
2. Xap mapcaH 3YyIH?3C aigar 0OJ 3arHYYJDK LIMATIYYJI9X OOJNIOH yHTaXbIH
OMHOX aiigacTai;
Xap aapcaH 3yyAH33C aiiiar XyyXa3/ XapaHXyi, yHTaxaac eMHeX alTacrai;
4. Xwxur epee, muTHIIC alfar XyyxdJ 3arHyyJiaX, MalldH OHTOIl TIIBPHITH
X3PArciviiH ailiacTai;
OpreH Tanbaiin aligacTail Xyyxa3,1 rajl 00JI0OH TYHHH aimacraii;
6. 3yy TapmaHaac aifx aiiac MIDPCIH XYYXDI HSAH OaKTepH, yXdI, Iyc rapax,
3MYIIC aliX ajgacTaii;
7. Yanra nyy 4MMA3HI3C alix aljactail XYyXd[ raHiaap YJadX, KWKHT epee
XsI3raapiaraMall OpuHbI aiiiac O0JIOH Tajaac aifx aiiacrait Tyc Tyc
r < 0.5 Oyroy HATT Xamaapain OyXuid yTra Huiadpid?.

w

o

OMUPAC ailX aiactail XyyxdsA AMY IBI3T XYHI3C WIYY 5M4Y TapHa XHUHD TACOH
0otooc aibk OaiiB. MeH 3yy TapuaHaac aiix aijac WIDPCIH XYYXIDI HSH OaKTepH,
YX2II, SMYI3C aiix aiijac WidpY Oairaa Hb cyjanraa aBax YEeHiH KOpOHA BHPYCHITH
XOJI XOPHUOHBI YET3H X0JI000TOM Tk Y323k OaiiHa.

DIranp Y3YYIDATYYIIC Oac HATOH COHHUPXONTOW Tajdl Hb aaB 39KIIC alx aiimac
WIBPCOH XYYXAYYA MaHrac 4errep OOJIOH aMbTABIH aijac widpu OaiiB. 3axapoB
SHOAXYY Y3OTUIMII aaB 233KMHH 3yIrd3C HUp3X WIMPYYH 3aH YWIHHAT XYJI33H
36BIIOOPOXHUNAT XYCIXTYH Oaifraaraii xoia000TOW X3MI3H TaitnmbapriacaH Oaiimar
(3axapos, 2000, x.295). Dupr, »XuiiH rapracaH TYpIMIHWil 3aH aBUPBHIT aiiMaap
aMbTaHTal 3yHpIyYJI9H caHajar OaiHa.

Xyyxouiin aiiocwie oyypyyaaxao “Lludsm sac” 31coH camedy 3aciviH Xomenbepuiie
XOPIAHCYYACIH YP OYH:

Cynanraassl 2-p X3CAI'T alJICBIH TYBIIWH OHAOD WIBPCIH XYYXAyyadac 10 xyyxauir
coHTroH aB4 “lIuadT 371¢” 3ICIH CITIAIL 3aCIBIH XOTOIOOPHIAT XIPITKYYIDK YP AYHA
aHanm3 XuiB. XeTenoept xamparacad 10 XyyxauiiH 3 aMdIrTaH, 7 9parTdil 6a HacHBI
xyBbJ 5 (50%) Hb 5 HacTait, 5 (50%) Hb 6 HacTaii OaiiB.

Cynnyynary OypuilH alICBIH Tepejl, YYCdX ILIaNTraaH, OHOJIBIH Y331 OapuMTiiai
rac3H 3 XyuuH 3yina Tynryypinan “LHumsT snc” xeTenbepT OarrcaH apra3yurasc
TYXalH XYYXI3/ TOXUPOX OalIaap TOJIOBIOree raprad X3pIrKYYIICIH.

Children's Apperception Test (CAT) -uiin yp ayHr 00JOBCPYYIDK XYYXIHIAH aimac
YYCAX IIaNTraanbl XyBbIl HUUT XYYXAuiH 5 O6yoy 50% Hb 3131 3X caiicaH, 3 Oyoy
30% Hp aiigac yycrax OOIUT VI sBHANl TOXHOJNACOH, 2 Oytoy 20% HBb XYYXAHHAT
XapJar ar4 ax rap OYJIWiH 3yTra3c alirax XyMYYXYYJICoH Oaiiman widpcaH. Y YHUi
Japaa yp AYHT TaHWILYYJDK, SI3T 3X33C SAPWILUIArBIH apraap 3apuM 3yHIHNAT

Tonpyynas (3ypar 5).
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3ypar 5
Cymnyynaraman Children's Apperception Test (CAT) -33p WI3pCIH aiiICHIH IIaITraaH

Aiinrax xymyyxyyncon 20%

I'ap Oy canant 50%

Boaur yiin sBaan Toxuonacod 30%

= r3p OyII canant * OOAUT YILI SIBAAN TOXHOIACOH * aifraxk XyMYY»KYYJICOH

Huititr 10 cyanyynarumiir coHroxx cygairaar »3x3i1c3H 4 JKMOS  xoaroit
CyIUTyyNarduifH TAHWH M3RXYH, Oue Osuiaap, Xou sipra, HHATAIMIIAXYHH XOTKUJ CyII,
36BX6H ©6pHUHH 000JI TOCeeIMHT SpbXK, 3apuM TOXMOJAONA 3aaBapuuiraa
OMIITOXTYH, Jaraxryil acyymryyn rapd OadicaH TyJ IaamIuja CITIAN3YHH 36BIOreer
30TCOO0K JTapaardifH MAaTHBI Oalryyiuiara pyy 4uriyyJdX apra XaMkd)d aBiaa. UHrsg
9 XYYXAUHUT 3JIC3H 3aCJIBIH XOTOJI06PT YPIIJDKIYYIRH XaMpyyJias.

3ypar 6
CymiyysardiblH aiiChiH TYBIIUHT XOTEJIOOpHUitH eMHe 0a napaa “BaiimuH naxp
aiiac” apradmnanaap X3MXKIDK XapbIlyyJcaH Oangan

|
MHI10 #ﬂ 19

3BH09 12

TYO08 18
O©507 13

HKMO6 25

H305 * 16
AMO4 * 19
303 * 19
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BHO1 DHO02 T303 AMO04 H305 KMO6 ©507 TYO08 OBM09 = UHI10
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OXHUI TECTUHH Yp IYHI XYYXIYYADI WISPCIH alJIChIH TOO XaMIuiH Oara Hb 12,
XaMTHHH OJIOH Hb 25, ayHiukaap 18 aiinac wipy Oalican 601 3 capblH TypuI 3JIC3H
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3aCJIBIH XOTOJI0OPT XaMparicaHsl Japaax Oaiiamaap aiICcEIH TOO XaMTHIH Oara Hb 0,
XaMTUWH eHJep Hb 13, myHmkaap 8.6 Oomk OyycaH y3yyadnTmdi Oywoy 16.6% -
66.6%, nynmkaap 47.5% Oyypcan. XeTenOepuiiH 5X3HJ OYX XYYXAHHH alJIChIH
TYBIIIUH eHAep OalicaH 6011 XeTendep X3PITKYYICHUH napaax Oaimaap 2 XYYXIHHH
alICBIH TYBIIMH X3BHIUH XAOMK33T3M 00JcoH OaiiB (3ypar 6).

Xananmoln oynae:

Cypmanraanbl 3-p x3car OylOy XSHaJITBIH ImaTaHa aHx ‘“balimwmH gaxe aimac”
aprauwianaap aiiiCeIH TYBIIWH OHIOp HIPCOH 62 XyyxauiH goTpooc 10 Xyyxauir
COHTOH aBY XoTeyoepT xampyyncaH 10 xyyxmyymwitH agmn xyramaasn C.A.T
TECTHHI NaBTaH aB4 Yp AYHI XapbllyyJaB. 3 capblH Aapaa JaBTaH TECT aBaxal
XOTON0OpPT XamparicaH XYYXIYYAWHH al[CchlH TYBIIMH Oyypaaryil TOXHOJIOIN
Oaiixryi, 20%-70% Oyypcan y3yy/adaTTdd OaiicaH 0o xeTeyi0epT Xxamparmaaryi
OyI0y XSTHAJITHIH OYJITHITH XyBBJ 2 XYYXAUWH alifICBIH TYBIIWH X3BYH/D3, 2 XYYXIUIH
aliICBIH TYBIIMH Oara XOMKI9HJ OyypcaH, 6 XYYXIMHH aiJICBIH TYBIIMH ©CCOH
Oaiican 0eree 1 OYIrHitH aliIChIH TYBIIHH TyHKaap 3.45% 6CCcoH y3YYIaITTIi OaiiB.

X3J131yyJnr
Aiinac, T™p AyHIaa XYYXIUHH aiiZICBIH Tajaap TafaajblH OJIOH APIAIMTI CyAaliCaH
Oaiinraac cymraad OJUIGHIWK HAap aWJICHIT aWCBIH aryyirbil IIYYMXKIIX33C, VI
MDIPX 3YHI3C, O3PTAN IAMTIJ, KIKUI aMbTHAAcC, alwoysl 3aHall, YXJIIdC aiX,
AMHDJTIIC aliX TK TOPOIDKYYIIH aBU Y333/, XYYXAUHH HACHBI OHIIOTTON XOJI00K
y3caH Oaiinar. bara HacHBI XYYXIHIH aiiIac XapblaHTyid Tyrasmau Oaiaar (Thomas
et al., 2006, p. 8-9) 6a xyyXauilH XOIKIMHH TOMOPXOM Yye maTTaii Xoi000TOM
WIBPIAT.
bara HacHBI XYYXAYYZ aMbTaH, XapaHXyH, 31T 9X33C33 XOJJ0XK Tycraapiarjaaxaac
WIYY uX aiimar Gaiixaz ToM XYYXAYYI HUMTMUIH YHAIIMXK, Oailp cyypua anmaxaac
AMBITIIAT  OalX JKHMIITIN Tk, Topasp “Xyyxsm XypIasmdH Oyl OpuHBI
0OJBOIITYH AIOYINIBIT yIIaM HX33p MA3A3PY, IIp OYIMHAH XYPIdHA TYYHUHT OypaH
OWJITOK, TYYH/ XSIHAJIT TaBbK Ya/IaXxryi Oairaaraac 6ara HacHbI aifjac YycIor’ TICOH
canan mBuyymmx (Ohman, 1986, p.123-145).
MeH aliichl MMHX YaHapaap Hb ITYYMXKIIXI3C, VI MIIAIIDX 3YHIdIC, 09pTan
IIMTIIIC, YXIIIIC, IMHIITIIC aliX 'K OYIIAIIINK aBU Y3CIH Oaiar.
YyHosc ragHa Oycnmaa YHAJISTASX YHAIAOMXK Oyypaxaac aix aiipgac Oara HacHBI
XYYXIUUT uX 30Boojor OaiHa. XKunms He Omrenank, KuHr Hap XyyxayynuitH
aiaceIH 85 rapyit XyBb Hb TIHHUI 6J16p TYTMBIH YIJI @KHJUIaraar caatyyJbk, XYCCoH
3YHII93 XUIX3 Hb caaji 6010T MK TaOMIRTIRCaH Oaiinar (KoctionuHa, 2017, x. 4-5).
Opocbin 3pmeMTIH A.M.3axapoB “Aigac r3gdr Hb COTIAA XOUIEIUIH Tycrai.
AMBIpana TOXHONIAOX alyjl 3aHal XYHHH yXaMmcapT TycracaH Tycral oM.” TIxK
y3x35 (3axapos, 2000, x.25). Tapadp alACkHT gapaax MIANTYypPBIH Jaryy aHTHIIaB.

e [llumx yanapaap Hb: HUHTMUIH, HOXIIO OalTBIH, OalTaIMiTH, XyBHITH;

e bBoaur Oaiijaap Hb: 60Ut Oyc 0a 60auT;

e buen wimpyu Oyit xyupimac xaMaapan: apxar 6a moumor; (Ilumrosa, 2007,

x. 79-80)
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MeH cynnaad XYYXAUHH aif/ICHIT XyBUITH IITMHK YaHapTai 00JI0H HeX1eln Oainanrait
x0J1000TOM T3XK XyBaaraaJl XYYXIOUHH HAc CITIMA3YHH OHINIONOOC XamaapcaH
XYYXA2 WIPIX alCHIH XYCHITTUHT OOJIOBCpYyJIcaH Oaiaar.
XyyxauiH aWJIChlH Tajaap WIYY HapUMBYWICAH AaHTWUIBIT OpPYMH YEWiH
cynanraaHaac ok OomHo. TyxaiinOan, FO.A.KouetoBa XyyxauiiH aiiichIr Japaax
TepIyYAd/ XyBaacaH Oaiimar:

e  Huiirmuiin ( Xxanaiara, ©BU4dH, MY, JaiH I'IX MIT)

e  XerxnuitH (03T Ty YA, aMbTaH, XapaHXyH rIX MJT)

e CypryynuiiH (IUMATII, IIYYMXKIDI I9X MIT)

e Un mmnuita (Xxap AapcaH 3yy[, raHIaapAal, YIr3puidH 0aaTpyy[ raX MaT)

e AMb HacTai X010600TO# (YX371, IYC, ST X33 ajlax IdIX MIT)
MoHron XyyxXOuiH aiacell CyAajicaH CyJdajraanbl OYHID3C Y39X31 Cyljaad
B.Bysmxapran Hapein 2015 oHJ XWIIC3H HepBeOH HAcTall XYYXIWUWH TYTIIYYpPUHH
cyJanraaHj XyyxAyyA TaHIaapAall, XapaHxyH, Xs3raapiaraMal OpoH 3ailH aiijac
OHJep WI3PCAH 0a raHuaapaa yHTaxx Oyl XyYyXIUIr WIdpXUAICIH 3yprad a33p 85%
Hb COPOTr COHTOJITHIT XUk Oaiican Oaitna (Bystmxapran, 2015, x.102).
Men 2015 onp cymiaau C. XynaH HapbIH XUHUCOH XYYXAUIH alJICBIH Cyaairaaraap S-
6 Hacrail xyyxauiH 51% Hbp TOIOpXOH XdMXKI3HUH aifnactail, yyHsac 23.3% Hb
OHJeD aiifac UIPPCIH 0a HUUT aiACchIH 58.6% Hb XapaHXyi 00JI0H raHIaap yJIAdX33c¢,
55% b cyHC 4oTrOpeec, Cypryyib IPLPPIATT XOIPOX MIHATTYYIDXIIC alX aliac TycC
Tyc widpd Gaibkad (Xynan, 2015, x.112).
2017 org MYBUC, I'p Oy XyYXd.1 3aTyy4dyyAbIH XOKITHIH ra3ap XaMTpaH XUHCOH
cynanraaraap 3-5 HacHbI XyyxauiiH 58.8% Hb simap Hor 3yilnaac aiaar, yyniac 61.6%
Hb XapaHxy#raac aiiiar, 55.2% Hb ranmaapax 00JIOH 3arHyyJiaxaac aix 6aitHa racoH
JayrHaT rapraca 6aiiHa (Lpuacypan & Xummr-Yuapax, 2017, x.11).
2020 onx cynnaad AHAMHA HapblH XulicoH Monron Xsartan 5 Hacraidl XyyXIuiH
alICBIT XaphllyyJlaH CyAaJicCaH CyJairaaHj Cy/UIyyJarduj 33K aaB HIYYMKIIX33C
aiix, 7K aaBbIH X3pYYJI MapraaHaac aiix Hb JyHJDPKAac O@HJIOp, ©BIOXO6C alx anijaac
XaMTUIH OHI6p WIPCIH OaifHa rak qyrHkdd (AHauHa, 2020, X.93).
bun sHAXYY cynanraaHsl XYpadH[ 5-6 HacTail MOHTOJ XYYX31 Widp4u Oyil ailnceiH
TYBIIMH, TOPOJ, TYYHHUHT 3JICOH COTIAI[ 3aciiblH apraap Oyypyyjax OOJIOMKHHIT
cynaaa.
OHAXYY Cydainraa Hb KOPOHAaBHPYC L@p TaxJblH Japaa XYYXAUHH alachir
cylajcHaapaa OHIIJIOITOM Oaitnmaa. HUHT XyyXayyauiH aiiZicbIH Tepiieep aB4 y3BAJI
YX3X33¢, HSIH OaKTepH XanaBap, YXd3J, 3YY TapHa, Jaipait, aMbTaH, CYHC 30MOMHOOC
aiiXx afgac 30HXWIOH TOXHOIHOX Oaiiraa b 2016, 2017 oHa xurmdx Oalican
XYYXJIUHH aiiICBIH CyJairaanbl JYHTIH XaphIlyynOan HsIH OakTepu xaijBapaac aix
aiticeiH T00 27.3%-aap ecceH y3yYIITTIH OaiiB. DHY Hb XYYXIUIH alijac yycaxan
HUUTMUWH CITIIN3YHH 0aiiian UX339X3H HeIeeT3H 00JIOXbIT XapyyJnK OaiiB.
Cypanraaraap 5-6 Hactail 110 MoHron XyyXauilH aiJCceIr CyJaJDk Yp OYHZ aHalIu3
XuiiB. Onrasp xyyxamiiH 62 (56.4%) Hb aiigac wipaB. YYHI3C ai/ICBIH TYBIIUH
eHaep 10 XyyxamilH »I3r 3XUWH 36BLIOEPIE6p alJChIH MIANTraaH HOXLeIUUr
ToIpyyJdaxan r3p Oyn camanrrail Xos0oOTOH acyyaal XaMTuidH eHzaep Oyoy
cynanraann oponmoryabiH 50%-1 widpcesH YYHIIC TafgHa XYYXAYYI X3333 9 HYYP
TyJDK Oaifraaryii 6aaBraii, MOroi, CyHC 30MOMHOOC ailk 6aiiraa Hb HX33X3H COHUPXOI
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TaTtax OaiiB. OHren Xapaxaq XYYXIHHH ailac Hb aMbTHAAC, SMUIAIC ICBAJI MAHTAC
30MOMHOOC aibk Oaiiraa MAT OOJNIOBY TYYHHMH I[aaHa SLAT 3X HUWTMHKAH 3yri3c
XYYXA3 UPIX 1apaMT, alICHIT YYCTIX HUIUTMUIH 00JIOH OpYHBI XY4HH 3YHIIC Oaiinar
Hb CyJajJraaHbl OYHIDI3C axurianaa. SlmaHrysa SLPT SXUUH cajallT, TaapaMKryd
Xapuillaa Hb XYYXAUHH aiiiac YYCTaX YHJICOH XY4HH 3y 0ok Gaiie. Do Hb 2017
onp xuiiracoH MYBUC, I'ap 6y xyyxan 3anyydyyaslH XOrKIUIH ra3ap XaMTapcaH
cynanraass! aAyH 0omoH 2020 oHx cymmaay AHIUHA HapblH XuicoH Monron Xsran 5
HACTal XYYXIUIH alAChIT XaphIlyyJiaH CyJalIiCaH cyAaliraaTtail HUAIK Oaiiraa roMm

dyruaar

bun 5-6 HacTail XyyxauitH aiijac, TYYHHIT Oyypyysiaxas 3JICIH CITIIII 3aCIBIH OHOI
apra 3yiH YHADCIDIUUAT TOMMIIOH cyaamiaa. DH3 xypadHa “lHumdt amc” 3mcrH
COTIAI] 3aCIIbIH XOTOJ0OPUHT OOJIOBCPYYIIaH 3JICOH 3aCibIl JIaHTaap OOJOH YJI3p,
TOTJIOOM, 3JICOH 3ypar 33p3r NMPOEKTUB APryyATall XOCIyylaH XYYXIHUWH allichIr
Oyypyylaxaa yp IYHT3H OalabIr YHAJICOH CyJalraaHbl Yp AYHA YHIICISH Japaax
JYTHAIITUUT XuiDK OaifHa.

1. OpuuH yen c3Traia 3yHH MIMHXKIIX yXaaHbl YYAHIIC XYYXIOUUH aliChIT aBy
Y3BAJI LIMATIAIP3C, XapaHXyWraac, 4aHra Iyy YHMI3HA3C, CYHC YeTrep
MaHracaac, CypryyJsp IRIPPISIT XOLUPOX00C aix 33par 29 aiiiac Tyrasmai
WI3py OaitHa. DAr33p Hb XYYXAUKH HAc XYHCI3C XaMaapaH eep eepeep UipIxX
00JIOBY MXABWIRH HUMTMUIH OPYMH J1aXb XSHAITIYH M3J33 MDI33JI, T3P
OYTHITH OpYMH HOXIIOI, LT AXUUH XYMYYKIIIIC YYCIK OaifHa.

2. DIICOH CATIII 3aCIIbIH XOTONIOOPT XaMpyyJlaxslH eMHe 0a aapaax Oaijibir
XappllyyJiaxaj XeTej0epT xaMmparjacaH XYYXAYYIUHH aiJIChIH TYBIIUH
Oyypaaryii Toxumonmon Oairaaryii 6a 20%-70% Oyypcan Y3YYIRATTOi
Oaiican 0o xeTendepT Xxampargaaryii Oyly XSHAITBIH OYJITHIH XyBb[ 2
XYYXAUHH aifJICBIH TYBIIWH X3B3HIPD, 2 XYYXIWUWH aliJICBIH TYBIIMH Oara
XIMKIHI OyypcaH, 6 XYYXIUIH aiiJICBIH TYBIIWH ©CCOH Oalican Oereej
OYJNTUitH aiiICHIH TYBIIMH AyHIXKaap 3.45% ecceH y3yYIdaTTdii 6aiB.

3. Cypanraasbl yp IYHID3C Y33X3 XYYXIUHH HAc, ailJICBIH TOPOJI, OHIJIOIT
TOXUpPYYJIaH 3JIC3H COTIAII 3acCibIH 36BJIOree SBYyJIax OHOBUYTOW aprbil
X3PATIIICHIP TYYHUH ali/ichT Oyypyynnax OOIOMKTOHN Ik Y33k OaifHa.

Tanapxan

OHAXYY cynanraar siByyjax OOJOMK oJirocoH Jet LIPPISr, HUWCIIMUHAH 37-p
LPIPPIAT, 16-p IPIPPIATHAH axjiax OyAruidH Oaril Hap, 30BII6OPOJI erd UAPBXTIH
OPOJIIICOH OYX 3IAT 3XUYYAA33 OONOH KOBHIBIH XOPHO IPAPUHH ASTIIIM XaTyy yel
MIMHKIPX yXaaHbl cainOapell IOMXKIDK cyAairaa XHHX OOJOMXK OJTOCOH TYC
IPIPPIRTHAH 3PXIIATY, yAUPATIAryy1aa YuH COTIIJINIH yraac Tanapxaji J3BITYYJIIbe.
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Abstract

This research investigates the identification and safe reduction of fear experienced by
preschool children. Fear levels of 110 children aged 5 and 6 were evaluated using the
"Fear in the House" test. Ten children with high levels of fear participated in a tailored
sand therapy program over three months. Results were analyzed using the Children's
Apperception Test (CAT) both quantitatively and qualitatively. The study found a
reduction in fear levels among participating children, ranging from 16.6% to 66.6%,
with an average decrease of 47.5%. Notably, the fear levels of two children
normalized, and their behavior exhibited significant positive changes.

Keywords: Analytical psychotherapy - Coronavirus - Art therapy - Emaotions -
Attachment

Introduction

Many researchers have studied the nature and causes of fear in children, finding that
it is partly related to developmental stages and partly temporary in nature (Myagmar,
2019, p.73). Although fear is a fundamental emotion linked to human survival
instincts, it can negatively impact a person's physical and mental health and behavior
if it exceeds normal levels (Byambasuren, 2007, p.98). For instance, the negative
effects of fear can hinder a child's learning activities, affect the parent-child
relationship, and social interactions, and even impair the child's mental health.
Psychologists emphasize that "the harmful consequences of fear are manifold, and the
undesirable changes it brings affect all aspects of a child's psyche” (Shcherbatykh,
1999, p.133). In addition to studying children's fears, modern approaches to
addressing the psychological difficulties arising from fear include creative activities
such as drawing, sculpture, and play, along with specialized psychotherapeutic
methods. One widely used method today is sand play therapy.

Martin Kalff, the son of Dora Kalff who developed and refined sand play therapy,
described it as: "Sandplay therapy is, on one hand, a form of psychotherapy, and on
the other, a method of self-discovery. This method has three distinct foundations,
which my mother managed to integrate into a unified whole. These are: Jungian
Analytic Psychology, Margaret Lowenfeld’s "World Technique,’ and Eastern
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Philosophy" (Dora, 2000, p.28). The author explains that in this method, unconscious
issues begin to play out like a drama in a protected, limited space. This imaginative
play, where internal conflicts become visible and tangible, influences the child’s
consciousness and psychological dynamics (Dora, 2000, p.31).

"Jungian sandplay therapy activates an individual's innate resources for self-healing,
fostering a sense of independence. This approach gives clients the feeling that they
are steering and controlling their own situations" (Novak, 2018, p.273). This
theoretical and methodological explanation underscores the core principles of this
technique.In delivering psychological services to children, it is crucial to avoid direct
instruction and authoritarian methods. Instead, sand play therapy focuses on
collaborative work with the child, emphasizing their free choice, trust, and active
participation. This foundational principle supports the primary use of this method. Our
research aims to evaluate the effectiveness of sand play therapy in reducing fear
among 5-6-year-old children.

Methodology

We conducted this study in three phases. In the first phase, from January 12 to March
10, 2022, we assessed the fear levels of 110 children aged 5-6 using the "Fear in the
House" method. The participants included 20 children (18%) from the Nomt branch
of Kindergarten No. 16, 21 children (19%) from another branch of Kindergarten No.
16, 36 children (32.7%) from the Central branch of Kindergarten No. 16, 20 children
(18%) from the preparatory group of Kindergarten No. 37 in Chingeltei District, and
15 children (13.6%) from the preparatory group of Jet Kindergarten (Figure 1). This
method, originally developed by A.l. Zakharov under the name "Red House — Black
House," was later modified by psychologist M.A. Panfilova and renamed "Fear in the
House" (Shishova, 2007, p. 79-80). This technique can be used for both individual
and group assessments. It involves 29 types of fears, where children place the fears
they experience into a black house and the fears they do not experience into a red
house. The results are evaluated by correlating the fears in the black house with the
child's age and gender.

Figure 1
Sampling Method

10 children were
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Normal Fear Levels:
48 children

Sample: 110 children
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In the next phase of the study, parents of children who exhibited high levels of fear
based on the "Fear in the House" method were offered the opportunity to enroll their
children in a sand therapy program. From these, 10 children who met the study criteria
were selected. However, one child could not continue in the study and was referred to
the next institution. The remaining 9 children participated in the "Magic Sand" sand
therapy program from February 20, 2022, to May 20, 2022, for three months period.
The results were analyzed using the Children's Apperception Test (C.A.T.) (Bellak &
Bellak, 2012, p.1).

The C.A.T. is a projective or apperceptive method used to study personality by
identifying dynamic personal differences during the process of responding to standard
stimuli. The C.A.T. materials consist of ten pictures depicting animals in various
situations. This test is suitable for studying boys and girls aged 3-10. Quantitative
indicators are derived by measuring the positive and negative associations the child
makes with the given pictures (Figure 2).

Figrure 2
Research Phases

\ \ AN
Administering Evaluating .
. the C.A.T. Test: Implementing the Program Comparing
Lovels Evallste Administe i Program; Results: Cortrol Grouf:
- le\./els using Children's Implement the Compare and Compare thep ’
the "Fear in the Apperception "Magic Sand" evaluate the results with
House" method. Test (C.A.T.) to program based outcomes of the those of the
asample of 10 on test results. implemented |
children. program. control group.

In the third phase of the study, we conducted a quantitative and qualitative analysis
by comparing the results of the children who participated in the sand therapy
program with the fear levels of a control group of 10 children.

Results

Evaluation of Fear Levels Using the "Fear in the House" Method:

Among the 110 children who participated in the study, 71 (64.5%) were boys and 39
(35.5%) were girls. Age-wise, 85 (77.3%) were 5 years old, and 25 (22.7%) were 6
years old.

Out of these 110 children, 62 (56.4%) exhibited signs of fear, while 48 (43.6%)
showed normal levels. Specifically, among the 110 children, there were 37 five-year-
old boys, 31 five-year-old girls, 10 six-year-old girls, and 32 six-year-old boys.
Notably, 64.5% of the five-year-old girls showed the highest levels of fear, while six-
year-old boys exhibited the lowest levels of fear (Figure 3).
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Figure 3

Comparison of Age and Gender with Fear Levels Among Study Participants

6 year-old boys 59.40% 40.60%
6 year-old girls 40.00% 60.00%

5 year-old boy 37.80% 62.20%

5 year-old girls 35.50% 64.50%
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Among the children who participated in the study, the highest number of fears, 76,
was related to fear of germs, bacteria, and infection. This was followed by 69 children
who feared darkness and 64 children who were afraid of ghosts, spirits, and zombies.
Compared to the 2017 study on fears in young children, the fear of germs, bacteria,
infection, and death showed an increase (Figure 4).

Figure 4
Types of Fears Observed Among Participants

Afraid of mother or father 18
20

Before going to sleep
Depths

Wide open space, street

22
23
24
26
32

Nightmares 39
Pain 40
Being left alone 43
Relatives or close ones dying 47

Strangers 49

Bleeding 50
War 52

Small rooms, toilets, crowded buses 56
Needles, injections 63
Monsters, ghosts, spirits, zombies 66

Fear of germs, bacteria, infection 76

As this study was conducted immediately following the COVID-19 lockdown, it
became evident that children's fears were significantly influenced by the daily reports
of COVID-19 infection numbers and related media coverage. This exposure
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heightened their fear of germs and bacteria. Consequently, fears associated with
needles, injections, and death were observed to be three times higher compared to pre-
pandemic levels.

Table 1
Correlation Between Types of Fears Observed Among Participants

Fear Pair-1 Xamaapai Fear Pair-2
Monsters, zombies, ghosts 0.52 Afraid of father or mother
Nightmares 0.58 Before going to sleep
Wide open spaces 0.53/0.74 Fire / Pain
L 0.50/0.58 Doctor / Germs, bacteria, viruses,
Needles, injections . .
infections
. 0.60/0.53 Needles, injections / Germs, bacteria,
Bleeding . . .
viruses, infections
. 0.61/0.55/0.58 Being left alone / Small rooms,
Loud noises

elevators / Fire

This table does not include correlation coefficient values () with >0.5

Correlation Between Types of Fears (Table 1)

1.

7.

Children who fear monsters, ghosts, and spirits also tend to fear their parents
and fear being scolded;

. Children who fear nightmares also tend to fear scolding and punishment, as well

as fear before going to sleep;

Children who fear nightmares also tend to fear darkness and fear before going
to sleep;

Children who fear small rooms and elevators also tend to fear being scolded and
fear cars and other transportation;

Children who fear wide open spaces also tend to fear fire and depths;

Children who fear needles and injections also tend to fear germs and bacteria,
death, bleeding, and doctors;

Children who fear loud noises also tend to fear being alone, in small rooms,
confined spaces, and fire.

Children who fear doctors are more afraid of the thought of receiving an injection than
of the doctor as a person. Similarly, children who exhibit a fear of needles also tend
to fear germs and bacteria, death, and doctors, which can be attributed to the COVID-
19 lockdown period during which the study was conducted.

An interesting observation is that children who fear their parents also tend to fear
monsters and animals. Zakharov explained this phenomenon as a child's
unwillingness to accept harsh behavior from parents, associating it with scary
creatures (Zakharov, 2000, p.295). Children often equate aggressive parental behavior
with frightening animals.
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Results of Implementing the "Magic Sand" Sand Therapy Program:

In the second phase of the study, 10 children with high levels of fear were selected to
participate in the "Magic Sand" sand therapy program. The program included 3 girls
and 7 boys, with 5 children aged 5 (50%) and 5 children aged 6 (50%).

The methodology of the "Magic Sand" program was tailored to each child,
considering three factors: the type of fear, the cause of the fear, and the theoretical
framework. The Children's Apperception Test (C.A.T.) was used to analyze the
results. It was found that the fear in 5 children (50%) was due to parental separation,
in 3 children (30%) due to actual traumatic events, and in 2 children (20%) due to
frightening behavior from older siblings or family members. These findings were
further clarified through interviews with the parents (Figure 5).

Figure 5
Causes of Fear Identified by the Children's Apperception Test (C.A.T.) Among
Participants

Frightening
Behavior
from Siblings
or Family
Members
20%

Actual Family
Traumatic
Events 30%

Out of the 10 children selected for the study, one child, identified with the code JM05,
displayed weak cognitive, physical, speech, and social development. This child often
spoke only about their thoughts and imaginations and occasionally failed to
understand or follow instructions. As a result, psychological counseling for this child
was discontinued, and they were referred to the next level of care. The remaining 9
children continued with the sand therapy program.

In the initial test, the number of fears identified in the children ranged from 12 to 25,
with an average of 18 fears. After participating in the sand therapy program for three
months, the number of fears decreased to between 6 and 13, with an average of 8.6
fears, indicating a reduction of 16.6% to 66.6%, with an average reduction of 47.5%.
While all the children had high levels of fear at the beginning of the program, by the
end, two children had fear levels that fell within the normal range (Figure 6).
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Figure 6
Comparison of Fear Levels Before and After the Program Measured by the "Fear in
the House" Method
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Control Group:

In the third phase of the study or the control phase, 10 children were selected from the
initial group of 62 children who exhibited high fear levels using the "Fear in the
House" method. These 10 children underwent the same duration of the program as the
children in the experimental group. The C.A.T. test was administered again to
compare the results.

After three months, the retest showed that none of the children in the experimental
group experienced an increase in fear levels, with reductions ranging from 20% to
70%. In contrast, in the control group, 2 children's fear levels remained the same, 2
children's fear levels decreased slightly, and 6 children's fear levels increased. On
average, the fear levels in the control group increased by 3.45%.

Discussion

Many international researchers have studied fear, particularly in children. For
instance, Ollendick et al. categorized fears into types such as fear of criticism, the
unknown, injury, small animals, threats, death, and medical settings, and linked these
to the age-specific characteristics of children. Fear is relatively common among young
children (Thomas, David, & Neville, 2006, pp.8-9) and manifests at specific
developmental stages.

Young children tend to fear animals, darkness, and separation from their parents,
while older children are more concerned about social evaluation and losing status.
They suggested that "fear in young children arises because they increasingly perceive
potential dangers in their environment and feel unable to fully understand or control
them within the family context" (Ohman, 1986, pp. 123-145).
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Fears are also categorized by their nature, including fear of criticism, the unknown,
injury, death, and medical settings. Another notable finding is that the fear of losing
social evaluation significantly troubles young children. For example, Ollendick and
King noted that over 85% of children's fears disrupt their daily activities and hinder
them from doing what they want (Kostyunina, 2017, pp.4-5).

Russian scientist A.l. Zakharov viewed fear as an emotional response reflecting life-
threatening dangers perceived by human consciousness (Zakharov, 2000, p.25).

He categorized fears based on various criteria:

e By nature: social, situational, natural, personal;

e By reality: unreal and real;

e By physical tension: chronic and acute (Shishova, 2007, pp.79-80).
Zakharov also divided children's fears into personal and situational categories,
developing a table of fears corresponding to children's age-specific psychological
characteristics.

Modern research provides a more detailed classification of children's fears. For
instance, Y.A. Kochetova classified children's fears into the following types:

e Social (attacks, illness, doctors, war, etc.)

e Developmental (symbols, animals, darkness, etc.)

e School-related (punishment, criticism, etc.)

e Magical (nightmares, loneliness, fairy tale characters, etc.)

e Life-threatening (death, blood, loss of parents, etc.)

According to research on Mongolian children's fears, a study by Buyanjargal et al. in
2015 on the anxiety of four-year-olds found that children exhibited high levels of fear
of loneliness, darkness, and confined spaces, with 85% making negative choices when
shown pictures of children sleeping alone (Buyanjargal, 2015, p. 102).

In another study by Khulan et al. in 2015 on the fears of 5-6-year-old children, 51%
exhibited some level of fear, with 23.3% showing high levels of fear. The most
common fears were darkness and being alone (58.6%), ghosts (55%), and fear of
punishment or being late for school or kindergarten (Khulan, 2015, p. 112).

A 2017 study conducted by the Mongolian National University of Education in
collaboration with the Family, Child, and Youth Development Agency found that
58.8% of children aged 3-5 had some form of fear, with 61.6% fearing darkness and
55.2% fearing loneliness and scolding (Tsendsuren & Khishig-Undrakh, 2017, p.78).
In 2020, Andina et al. conducted a comparative study on the fears of Mongolian and
Chinese five-year-olds. They found that fear of parental criticism and conflicts, and
fear of illness were prevalent, with fear of illness being the highest (Andina, 2020, p.
93).

In this study, we investigated the levels and types of fears in 5-6-year-old Mongolian
children and explored the potential for reducing these fears through sandplay therapy.
This study is unique in that it examined children's fears in the context of the post-
coronavirus pandemic period. The analysis of the types of fears among the children
revealed that the predominant fears were of death, germs and bacterial infections,
needles and injections, attacks, animals, and ghosts or zombies. Compared to studies
on children's fears conducted in 2016 and 2017, the fear of germs and bacterial
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infections increased by 27.3%. This highlights the significant influence of social and
psychological conditions on the development of children's fears.

The study analyzed the fears of 110 Mongolian children aged 5-6. Among these
children, 62 (56.4%) exhibited fears. Among the children with high levels of fear, the
primary cause identified was related to family separation, which was present in 50%
of the cases. Additionally, it was noteworthy that children feared bears, snakes, and
ghosts or zombies—creatures they had never encountered in real life. On the surface,
it appears that children fear animals, doctors, monsters and zombies, but underlying
these fears are social and environmental factors, including the pressures and fears
imposed by parents and society. The primary contributing factor to the development
of fear in children was parental separation and strained relationships. These findings
are consistent with the results of a 2017 study conducted by the Mongolian National
University of Education in collaboration with the Family, Child, and Youth
Development Agency, as well as a 2020 comparative study by researcher Andina on
the fears of Mongolian and Chinese five-year-olds.

Conclusion

We examined the fears of 5-6-year-old children and reviewed the theoretical and
methodological foundations for reducing these fears using sandplay therapy. Based
on the development and implementation of the "Magic Sand" sandplay therapy
program, which combined sandplay with other projective techniques such as fairy
tales, play, and sand drawings, we evaluated the effectiveness of these methods in
reducing children's fears. The following conclusions were drawn:

From a contemporary psychological perspective, children's fears commonly include
fear of punishment, darkness, loud noises, ghosts, monsters, and being late for school
or kindergarten. These 29 types of fears vary depending on the child's age and gender
but are primarily influenced by uncontrolled information in the social environment,
family conditions, and parental upbringing.

When comparing the levels of fear before and after participation in the sandplay
therapy program, all children in the program showed a reduction in fear levels ranging
from 20% to 70%. In contrast, in the control group, 2 children’s fear levels remained
the same, 2 children’s fear levels decreased slightly, and 6 children’s fear levels
increased, resulting in an average increase of 3.45% in the group's fear levels.

The results of the study suggest that using appropriate sandplay therapy techniques
tailored to the child's age, type of fear, and specific characteristics can effectively
reduce their fears.
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